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Realising
the culture
of our new school

TIM DAINTY

Vice Principal

Context
We are aiming to build a school where the vast majority of students leave to go on to university.
A school which achieves among the very best results nationally. And we’re doing it in one of the
most deprived boroughs in London.
Brent is within the 15% most impoverished local authorities nationally, and is the poorest of all
the West London boroughs1. 35% of all children in Brent are living in poverty, and the two poorest
wards, Stonebridge and Harlesden, are where half of all our students come from2.
Achieving the very best results and becoming an ‘outlier’3 in this kind of context is difficult, but
not impossible. The table below shows some of the schools in the UK that are currently managing
it:

ARK Burlington Mossbourne
St Angela’s
Bethnal Green
Danes Academy Community
Ursuline School Technology
		
Academy		
College
% with low
attainment on entry
% FSM
% of low attainers who
achieved 5 A*-C with
English & maths
Overall % 5 A*-C with
English & maths

19%
49%

25%
36%

14%
17%

28%
65%

38%

61%

35%

62%

75%

82%

79%

79%
GCSE data from 2011

1
2
3

www.brent.gov.uk
www.bmgresearch.co.uk/brent
Gladwell M – Outliers (2008)
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Our feeling is that schools with students from poorer backgrounds, who have a lack of social
capital in the home, can only be successful if they have a strongly defined culture. Focusing just
on exams and behaviour won’t do it; you need to give students a reason to care, and a reason
to belong. If a Year 7 joins us without a real sense of pride in their achievements, or ambition for
the future, the school can actively scaffold the development of these qualities through lessons,
enrichments, assemblies, PSHE and so on. But what brings all these things together? What is
the unifying force that binds us as a community and makes the whole greater than the sum of its
parts? For us it was our school motto – CIVITAS.

Civitas (Latin) – noun: community / state / citizenship.
Civitas is difficult to translate precisely. Generally people take it to mean the state – but not
in the modern, bureaucratic sense. To the Romans ‘civitas’ was the collective entity; a shared
membership; the sum of all the individual contributions of the citizens of Rome. Any action that
was helpful to society and advanced the collective good was supporting civitas. At school we
usually translate it as citizenship. But to be honest, we didn’t spend a lot of time wrestling with
the translation. Much more important than what is written in a Latin dictionary is what civitas
means to us – that was the really interesting question. Yes, civitas describes a community, but
it also connotes hope and ambition, and the belief that together we can build a fantastic school,
and a better world.

From the Senate to Stonebridge –
bringing CIVITAS into the 21st Century
So culture and ethos are vital, and a new school gave us the opportunity to define our own. This
started long before the students arrived. As a team, we sketched out what CIVITAS looked like for
the whole community: staff, students and parents. We then articulated this to all our audiences –
parents at open evenings, students at primary visits, staff at recruitment fares. We emphasised
to all our belief in no excuses, and like the GB cycling team, we stated we would remain
“compassionately ruthless”4 in the pursuit of the best outcomes.
We knew that there were particular challenges in our part of London, but we also knew that
“kids are kids”, no matter where you are in the world. All children have the desire to achieve
academically – they just might not admit it. A desire to learn is an innate human characteristic,
and one that too often becomes masked through peer pressure. We could resist any antiacademic sentiment by capitalising on the natural enthusiasm students brought with them from
primary. By the time they realised their friends in other schools didn’t finish at 5 o’clock, and then
do an hour’s homework, it was too late – they were already hooked.

4

Dave Brailsford – Team GB Cycling Coach at the Beijing Olympics (2008)
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Clear boundaries and consistently high expectations are essential for a happy school. We had
these from the start, and explicitly stated and restated them to all students and parents. But we
also had a strong sense of purpose and a lot of fun in those first few weeks. Our Year 7 induction
week blends these elements nicely.
Induction week was all about building our culture. The list below shows what we wanted to
establish:
l	Excellence set as standard and students stretched and encouraged to take

themselves seriously academically.
l	Students to become good citizens who consider the feelings of others as a matter
of course.
l	An overwhelmingly positive ethos that assumed the best (but prepared for the
worst) and was exemplified by all staff in their interactions with students.
l	Clear and explicit values that were constantly reinforced (in varied, engaging ways)
and had real meaning for our staff and students.
l
Not just a culture of learning, but also a culture of aspiration and mutual respect.
The lack of structure and ambition in the homes of many of our students, plus the varied
experience they’d had at primary (those 57 feeder schools again)5, meant we needed students to
buy in to this culture...and quickly.

5

See discussion of feeder primaries in science case study
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Induction week – a soft landing?
In many ways it’s a little bit bizarre opening a new school. We had spent five months planning for
the arrival of our first students, and then all of a sudden, there they were. Standing in front of
them for the first time, I had a moment’s hesitation – how does this work again? And then autopilot kicked in. It was actually a huge relief to finally have them in the building.

Time

MONDAY

TUESDAY

WEDNESDAY

THURSDAY

FRIDAY

8.25

Line up

Line up

Line up

Line up

Line up

8.35

Escorted to Hall

Escorted to
Form room

Escorted to
Form room

Escorted to
Form room

Escorted to
Form room

8.50

Assembly DAS
Tutor time
Sweating the small
Welcome and outline “Find someone who” stuff, walking to
the week
assembly, use of
Introduce key staff
planners.
TD/Tutors

Socrates & Curie –
Happy Puzzle CH

Embedding
Expectations &
Healthy Eating
CH/Tutors

Tutor Time
Lockers, planners,
tutor time, routines,
expectations

Library Induction/
Suffolk Reading Test

Plato & Newton –
Happy Puzzle CH

10.40

BREAK
LINE UP

BREAK
LINE UP

BREAK
LINE UP

BREAK
LINE UP

BREAK
LINE UP

10.55

Tour of the Academy
CH and Tutors

Assembly TD
Behaviour and
expectations

IT Induction and
Fronter DB

Enrichment carousel
CH/Tutors

Meeting my Brain RS

9.45

Library Induction/
Suffolk Reading Test

Plato & Newton –
Building Independent
Learners RS

House Assembly

Socrates & Curie –
Building Independent
Learners RS

Evaluation of
Induction week TD

Welcome to a Maths
Specialist school AR
12.20

Biometrics set up
TD/AC/JM

Form Group Activity
“This is me”
CH

My Learning
Preferences
Form Tutors

Tutor Time
“This is me”
continued

Prep for awards
ceremony
SLT

1.15

LUNCH

LUNCH

LUNCH

LUNCH

LUNCH

2.00

One of:
PE
ART
MUSIC
DRAMA
DT

One of:
PE
ART
MUSIC
DRAMA
DT

One of:
PE
ART
MUSIC
DRAMA
DT

One of:
PE
ART
MUSIC
DRAMA
DT

Awards Ceremony &
early finish

4.00

HOME

HOME

HOME

HOME
Followed by Parents
Happy Puzzle event/
Parents Association
4.15-5.15

HOME
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We started our first year with a full week of induction – timetabled lessons began in week two.
This enabled us to explain, model and (most importantly) practise with the students every aspect
of Ark Academy life (or as much as we understood at that time). The programme was organised
in great detail by the senior staff and had been talked through carefully with all those delivering
(mainly the first Ark Academy form tutors who led the crucial aspects of induction).
As you can see from the plan, mornings focused on values and procedures – inducting students
into both the ‘how’ and the ‘why’ of Ark Academy. We had to make sure the basics were
understood by all. A week may seem like a long time to do this, but you more than make up the
curriculum time you lose by not having to re-explain things once lessons are underway. Afternoons
were activity based, enabling students to express their hopes and anxieties for their secondary
school through a drama project, and to explore the more creative side of the curriculum (music/
art/sports etc). Sessions had been carefully prepared by teachers, and the offer was of a very
high quality.
A clear purpose of the week was to ensure that students understood exactly what was expected
of them, both in terms of behaviour and, crucially, as citizens of Ark Academy. This was
underpinned by our Behaviour Policy, which clearly sets out our rewards and sanction systems,
and was covered in staff induction and with parents during their interviews. There was, of course,
emphasis on the opportunities that the new students would benefit from in a brand new academy.
They particularly enjoyed the enrichment fair, where staff showcased what was on offer from 4 to
5 each day, and the students rushed around with great joy at the wealth of activities they could
choose from.
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Working with parents to ensure a consistent message
To describe our engagement with parents I need to go back to before induction – to the summer
term prior to opening. Every single parent was interviewed by either the Principal or a member
of the senior team during the summer term of Year 6. In the vast majority of cases the student
attended the interview with their parent. These interviews took a lot of senior managers’ time, but
were absolutely vital. We covered:
Academic expectations and homework.
l
Importance of showing civitas.
l	School uniform, including: No pupil would attend lessons wearing trainers, no
inappropriate haircuts, no brands/logos etc. Ark Academy bags for all and either
Ark Academy or plain black/grey jackets were the rule.
l
Preparedness for school – required equipment.
l
No holidays in term time – ever.
l	Behaviour policy and same day detentions – this meant there was no chance
for parents to say they weren’t aware of how we do things once the year was
underway.
l	Expectations for behaviour outside school – let others onto the bus first, the
chicken shop is off limits and so on.
l
The fact that they would have to work harder than they ever had before.
l
Oh – and all the fun their child was going to have when they joined the academy.
l

This was very important because it allowed us to share our expectations in terms of behaviour,
learning, attendance, uniform and all other features of the academy, which can become bones of
contention if they are not clearly explained to parents and agreement not sought.
To formalise this understanding, The Home School agreement captured the expectations of the
teacher, parent and pupil. All three parties had to sign the document. Whilst this may not be a
legally binding contract, it certainly sent a very clear message to parents about our expectations.

Home School Agreement
The Academy will:

As a parent/carer,
I/we will:

As a student, I will:

l Provide a learning

l Make sure my/our child

l Be an ambassador for Ark

environment that is
stimulating, safe and caring
l Treat everyone with respect
l Ensure that each pupil has

the opportunities, support
and guidance to achieve
his/her full potential
l Report regularly on each

pupil’s progress
l Expect high standards, set

clear rules, promote mutual
respect and develop a sense
of responsibility
l Keep parents informed

about school matters, be
welcoming to enquiries and
responsive to concerns
l Record and reward good

progress and performance
l Offer extra-curricular

activities that will develop
broader skills to prepare for
life and the world of work
l Keep your child in detention

until 5.00pm, where
necessary
l Inform you if your child

has detention rather than
attending enrichment if
he/she fails to meet the
Academy’s standards

attends school in correct
uniform, arrives on time
and is properly equipped for
school
l Encourage my/our child

to work hard and support
my child in homework by
checking and signing the
planner each week
l Attend consultation evenings

and discussions about my/
our child’s progress
l Support the academy’s

policies and guidelines as
outlined in the Parents’
Handbook
l Allow my/our child to attend

off-site visits
l Agree to the detention policy

of the academy
l Agree to the biometrics

policy
l Make sure that time is not

taken out of school unless it
is urgent
l Agree to my/our child’s

photograph or film/video
footage being taken for the
academy’s use and for use
by ARK
l Encourage my/our child

to participate in the extracurricular opportunities
offered by the school

Academy
l Work hard in class and at

home, so that I can achieve
my full potential
l Treat others as I would wish

to be treated
l Put the needs of others

before my own
l Be proud of my school
l Attend the academy in

correct uniform, be on time
and be properly equipped
l Use my planner to organise

my homework and record my
achievements
l Keep the academy rules,

behave responsibly and
be polite to others in the
academy and in the wider
community
l Understand that any poor

behaviour whilst wearing
Academy uniform will be
dealt with as if the incident
occurred at school
l Take part in extra-curricular

activities offered by the
school
l Care for the environment –

in and out of school
l Complete homework on time
l Attend detentions
l Strive for excellence
l Be someone others can be

proud of
SIGNED BY SLT

SIGNED BY PARENT

SIGNED BY STUDENT

DATE

DATE

DATE
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These interviews have proved crucial in securing the support of parents. Interviewing 180 sets
of parents was no mean feat, and some parents were trickier to get hold of than others, missing
appointments and needing a great deal of chasing. We showed persistence. A handful still had
not been seen by the end of July, despite numerous letters and follow up phone calls, but in the
end we managed 100% coverage that year (and in the subsequent one).
The parents’ evening in the July prior to opening was a watershed moment. It was the first time
that our founder cohort of parents were assembled in one place. (Sadly that place wasn’t our
school hall – which was still missing a roof. We had to rent a conference centre nearby.) The
evening was a great opportunity to restate our expectations and clarify many of our procedures
now we were getting close to opening. At the end parents took with them a comprehensive Parent
Handbook which detailed every area of academy life that was relevant to them: learning, rewards
and sanctions, equipment, uniform, and communication between home and school.
When communicating key messages to a group of people in a school – be they parents,
students or teachers – your chances of success are greatly increased if you can say the same
thing over and over again in different (and never boring) ways. So we talked about our values
and expectations to parents at open evenings, at face to face interviews, through written
correspondence, at parents’ evenings, via our handbook, over the website, in the school
magazine and more. We knew it was vital to use as many means as possible to communicate our
expectations to parents, and this July event (and the handbook we handed out) was one more
attempt to ensure parents gave us their full support, and shared our very high expectations of
their children. Parents want to know that their child will be safe, that behaviour will be good and
that they will learn and make progress. An information evening like this one was designed to
reassure parents that these were our central aims.
All the work described above meant that when we opened, our founder parents were as
committed to our ethos as they could be. Now the real challenge began…
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The hard yards – duties and detentions
The unavoidable truth is that if you want pupil behaviour to be exemplary, you have to monitor
them at all times. The ideal is that students will ‘self-direct’ or ‘self-regulate’ their behaviour,
which ours do in the vast majority of cases. But I don’t like taking chances. So our motto is that
if they’re there, then we’re there. Before opening we knew that as a team, these details had to be
central to our planning if we were going to create something special.
From the outset we were on duty all day – from the school gate at 7.45 a.m. to the (always
popular) local bus stops at 5.00 p.m. We were clear that students were expected to act as model
citizens both in and out of the academy, and that the consequences of poor behaviour on the
bus were the same as poor behaviour in the building. There was one week when we even had to
decamp to the McDonalds a mile down the road every evening, to ensure our students were going
straight home and not getting into mischief with other schools.
Being a visible presence is key. But having a clear, carefully put together behaviour policy to
invoke when there is a problem is also essential. The policy must emphasise rewards and
sanctions, and be totally consistent with the school’s core purpose – teaching and learning. We
had to write our policy, implement it, then review and rewrite it at the end of the first year, once we
actually knew our context back to front.
Looking back, I would say the daily running of the school, its rules, systems and procedures, are
not as predictable as you might think, particularly when the school is still a building site and you
are working from architect’s plans. Duty rotas and corridor plans are always an aspect of school
life that will evolve, and need review and adaptation. The key is to be nimble in those first few
weeks, and focused on standards not dropping. As far as the students knew, the systems were
watertight – what they didn’t see was SLT working hard behind the scenes each evening to clarify
the important details.
We knew what was required for our behaviour systems to be effective. Sanctions had to adhere to
four key principles:
l
l
l
l

Speed
Transparency
Fairness
Inevitability
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This could be achieved through the following means:

How did we make it fast?
l
l
l
l
l
l

Same day detentions
Instant records on system
Planner record
Self populating detention lists
Text messages home
Next day response to non-attendance

How did we make it fair?
l
l
l
l
l
l

Consistency
Sweat the small stuff
Relentless
Thorough investigation
Monitor and observe
Pupil surveys

How did we make it transparent?
Parent evenings
l Parent interviews
l Parent, pupil and staff handbooks
l Home school agreement
l Year 7 induction week
l	How you are expected to behave
assembly
l Staff induction and training
l

How did we make it inevitable?
l
l
l
l
l
l

Structure of day
Escort students to detention
Publish lists
Cumulative sanctions
Reset and punish
Line up
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A crucial part of the process of embedding civitas was adapting and implementing a software
package which enabled us to record and analyse rewards and sanctions. Once this had been
accomplished it was a matter of training staff in how to use it. This enabled us to:
Set detentions there and then and add them to a central detention list.
l	Keep an up to date behaviour record for every pupil which can be shared with
parents and students at the click of a button.
l
Identify the most common reasons why detentions were given and then act.
l
Look at which teachers were giving sanctions and rewards to which students.
l	The reports also allowed us to identify which colleagues were giving insufficient
rewards, or perhaps too many sanctions (we aim for a ration of three rewards to
every sanction).
l	Identify if any departments were being too draconian or too generous.
l	Identify which students required further interventions for either behaviour or
learning.
l
Evaluate the impact of initiatives for improving behaviour.
l
Tracking and issuing rewards.
l
Celebrating successes and improvements with students.
l

An example of how the behaviour data informed action was the establishment of Pupil Support
Homework Club. Analysis showed that the vast majority of detentions in the first half term were
for non-completion of homework, and that it was the same students who were persistently
committing this offence. We looked further, speaking to subject leaders and form tutors. There
were improvements that could be made from the teacher’s perspective: ensuring homework
was set at the start of the lesson, using differentiated worksheets, modelling how it should be
completed, and building in opportunities to review the homework in the subsequent lesson. But
the main issue was that a group of our founder students just really struggled to complete the
work independently, no matter how suitable it was or clearly it had been explained. They lacked
the independent learning skills and the support at home.
Pupil Support Homework Club was a targeted enrichment activity to help these students, led
by LSAs and coordinated by our Head of Inclusion. It spread from just an enrichment session
to a lunch and break time club as well, as the students began to associate pupil support with
homework, and really value the help they were given. The table below shows how 12 students
with high numbers of homework detentions early on were helped by this initiative.
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Student

SEN/EAL
HW Dets
HW Dets
status
Autumn Term
Spring Term
				

No. Pupil
Support HW
Clubs each week

1
2
3
4
5
6
7
8
9
10
11
12

1
3
1
1
1
2
2
2
2
2
1
1

SA
SA+
SA+
SA
SA
SA+
SA+
(EAL)
(EAL)
SA

23
16
15
14
14
13
12
12
12
11
11
10

9
9
6
1
8
6
3
9
10
3
4
4

178

AR K AC A D E M Y C A S E STUDY

CIVITAS IN ACTI O N

179

Routines will set you free
We were able quickly to embed a positive ethos by ensuring that our students observed a number
of daily routines. The structure provided by routines – this is how we line up, this is how we enter
a classroom, this is how we come in to assembly etc – actually gives teachers more freedom
where it counts: in the content of the lessons. You don’t waste time telling students how to start
a lesson – you just get on and start it.
One of the most visible routines is our school pledge. Students say this at the beginning of every
lesson and assembly. It focuses them and reinforces why we are all here:

“Today and every day I will strive to achieve.
With curiosity and interest, patience and persistence, kindness
and respect, I will fulfil my potential as a student and a citizen.”
The pledge is not only a great settler, but it also acts as a constant reminder to all students
about what their values should be. We have found that students say it with pride, and will eagerly
remind staff on those rare occasions when it has been forgotten.
Another routine which we have embedded is requiring students to stand up when an adult enters
the classroom. This has been really useful in ensuring that students respect adults. Whilst some
would say that this is old fashioned and can interrupt learning, we think these objections are
outweighed by the positive impact it has had. On the one occasion where a pupil has been asked
to leave a classroom and refused, this routine made my removing him considerably easier. When I
went to fetch him, he had already stood up before I even spoke.
We also found that the students bought into routines that promote respect very easily: not only
did they readily learn to hold doors open for adults, they also held them open for each other and
take over in a relay format that works very well. Occasionally they need reminding now they are in
Year 8, but this routine is still there. Many visitors have commented on the way our students hold
doors open for each other, but it has become natural to us now, along with their automatic ’thank
yous’ and ‘you’re welcomes’. We believe all of these small but significant routines encourage
students to think of someone other than themselves. Of course, it is essential that all staff
model this behaviour towards each other and their students.

EXCELLENCE
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Rituals and rewards
The four core values are discussed elsewhere in this book, but here I want to look at them in
terms of our rewards system. The way we reward students in the academy is linked to the four
core values, and has helped to embed them. Here’s the overview:
The basic currency of rewards at Ark Academy is merits
l
Each time a merit is given to a student it is linked to a core value
l	Once you have five merits you have earned a commendation. However one of the
five must be for civitas.
l
A commendation brings a certificate at the end of term assembly, and 20 points for
your house.
l	By the end of term the aim is for every student in the year to have at least one
commendation, so they will all be included in the assembly.
l

Civitas Badge
Ark Academy Badge
Principal’s Gold Merit
Senior Teacher’s Silver Merit
Commendation for every 5 Merits
Merits and Civitas Merits

The limiting status of the civitas merit (without it there’s no commendations) made them a
premium commodity. Students rose to the challenge and were very keen to demonstrate ‘civitas’,
clearing up and offering to help in a wide variety of ways. I was greatly heartened when on two
separate occasions, two different students handed in a ten pound note that they had found.
Neither child asked for a civitas merit, but they were both given one.
We summed our expectations up in just four words, and this remains one of our key phrases
(even if it has been borrowed from the KIPP schools in the United States):

“WORK HARD, BE NICE”

PARTICIPATION
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What does Civitas look like?
Standing up when an adult enters the class
l
Helping your partner with their work
l
Holding the door open for staff or peers
l
Clearing litter and spillages
l
Saying please and thank you
l
Saying good morning/afternoon
l
Walking not running
l
Talking not shouting
l
Offering help
l
The same in and out of school
l	Generally being selfless, rather than selfish (a point returned to again and again in
assemblies)
l

The rewards assemblies at the end of each half term give merits and commendations a real
meaning. The best moment of the first year for most staff was possibly when our highest
accolade – the civitas badge – was awarded at the final assembly of the year. Let us just say that
there was not a dry eye in the house.
Of course, all rewards assemblies at the end of each term are just the prelude to the big one
– the end of year celebration assembly. The House Cup is awarded, the Sports Day results
revealed, awards abound, and there are songs and slide shows and videos celebrating our year.

End of Year Rewards Assembly
Award

House points

Civitas badge for most contribution to Ark Academy and the local community
Academic PERSISTENCE – most progress in each subject
Academic EXCELLENCE – highest level in each subject
Most improvement in reading
Reader of the Year
Students with 100% attendance for the year
Students on or above target in all subjects – Star Badge (in house colours)
Sportsman / woman of the year
Student with most commendations
Sport – ½ colours
House attendance
House academic achievement for whole year
House sports
Overall House Cup

250
150
150
150
150
150
250
200
150
50
1000
1000
100
0

PERSISTENCE
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This table gives a flavour of what we do, but cannot reflect the poetry, singing, and visuals from
the year that go to make this assembly a really great event. Parents of the main award winners
are also invited to be there.
The natural competitiveness of our students, combined with the excitement of the rewards
assemblies and the house system, mean that merits and commendations have proved real
incentives to our students. They’ve also helped embed our four core values.
We are always thinking about what possible prizes and rewards we can introduce to spur our
students on, and our teachers are very creative in finding ways to use rewards to support what’s
happening in their classrooms. One of the best ways we celebrate student successes is by having
photos of them all over the Academy: on the walls, plasmas and in our newsletters. It shows that
we care about them.

Assemblies and core values
Every assembly focused on one of the core values or a related theme (core values actually
come in very handy when planning an assembly calendar). Senior staff took these assemblies
very seriously, and there was a friendly level of competitiveness about who could outdo the last.
Indeed, the quality of these assemblies was so high that every power point and video clip has
been catalogued, and might one day make an excellent assembly book of publishable quality.
Watch this space.
Naturally, civitas was the one value we returned to again and again. During one such assembly
I set a competition for the students. They were asked to compose a poem, piece of music or
art work which summed up the essence of civitas. The returns were excellent, but one entry
in particular stood out: The Civitas Rap. It was recorded and later performed live in several
assemblies. The words were obviously based on the assemblies the students had listened to, but
they said it with much more panache. I don’t think there is any denying it was pretty impressive
for four 11 year olds. Of course, you have to listen to it to really appreciate it.

CITIZENSHIP
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Civitas Rap

Civitas, Civitas, means to be nice
and you don’t just do it once or twice.
Treat others how you want to be treated
If you be civitas you’ll feel undefeated.
But it doesn’t just mean to be nice
It means to be helpful throughout your life.
It also means to respect and accept
and involve everyone and don’t neglect.
Make changes for the best,
Help in every little way.
Let others have a chance
Just a little way to say
Don’t be selfish, but be selfless
Put others needs before yours and don’t
stress
Cause what goes around yeah comes back
around
Give pennies to the needy get back more
pounds
Do you want to be punched called names
or kicked ? if not then try to avoid conflict.
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Walk away your not being weak your being
strong
You’re setting a good example you’ve done
nothing wrong
You’re thinking of the others that surround
you
That’s being civitas and you’re being selfless
too
Excellence, persistence don’t let these slip,
but do the right thing and show
citizenship.
Civitas, Civitas means to be nice
To be Civitas you do it more than twice
If you don’t have nothing better to be
Be Civitas its good, trust me
Play with people learn to have fun
Then be friends with everyone
Civitas, civitas it means to be nice x4
(fade out)

Evidence of Impact
The clearest evidence of impact is in the daily interactions of staff and students in our school.
Of course we face challenging behaviour at Ark Academy – we are an inner city school in an area
of high deprivation like all other ARK schools – but the basic standards are solidly in place, and
poor behaviour is the exception not the norm. Below I’ve selected quotes and evidence from
evaluations of our school that highlight the culture we have established.

“A great deal of work has brought about a new school that has quickly established
high expectations and secured impressive progress in the short period since
opening.... Students behave well and they respond enthusiastically to the growing
team of dedicated staff. Relationships between adults and students are very positive
and help to promote above average attainment. The pupil population is diverse but
nevertheless, the academy achieves a strong inclusive ethos.”
OFSTED November 2010
As part of this Ofsted inspection, parents were sent a questionnaire. The inspection team
received 147 replies to their questionnaires (from 300 sent out).The following findings seem
relevant to this case study:
99% of parents strongly agreed or agreed that the academy kept their child safe
l	95% of parents strongly agreed or agreed that the academy deals effectively with
unacceptable behaviour
l	100% of parents said that they were happy with their child’s experience at the
academy
l

“The culture of high expectations which pervades the academy was very apparent on
the day of the monitoring visit” (ARK Monitoring visit – 2012)
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Behaviour survey – July 2011
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Staff Responses:
100% of teaching staff felt that students were well behaved and focused in their lessons
100% of teaching staff felt supported by members of SLT to insist on high standards of
behaviour
100% of teaching staff felt they can really teach at Ark Academy because bad behaviour
does not get in the way
93% of teaching staff (1 disagreed) felt students followed their instructions without
question
86% of teaching staff (2 disagreed) felt pupil behaviour at Ark Academy is better than
pupil behaviour in other schools they have worked in
71.4% of teaching staff felt that students behaved well, independent of adult supervision

Student responses:
96% of students agreed or strongly agreed that
96% of students agreed or strongly agreed that
their learning since joining Ark Academy
93% of students agreed or strongly agreed that
Academy
87% of students agreed or strongly agreed that
Academy than it had been at primary school
85% of students agreed or strongly agreed that
knew a teacher was not watching
83% of students agreed or strongly agreed that
89% of students agreed or strongly agreed that

they were well behaved in lessons
they had made a lot of progress with
they felt proud to be a member of Ark
their behaviour was better at Ark
they were well behaved even when they
they really enjoyed their lessons
they felt safe at Ark Academy

Are you pleased that you joined Ark Academy? Please explain why.
Here are just a few of the comments:
“I am pleased that I had this amazing, once in a life time opportunity, because I would like
a fresh start. As Mr Dainty said ‘we are a blank piece of paper’.”
“Yes, because I have been pushed that extra mile”.
“Yes I am, because this school has helped me improve my behaviour”.
“From the very first time, I begged my mum to let me come to this school. It looked new,
cosy and all the students looked so smart. I am so proud to wear my uniform in the school
and outside.”
“I am very pleased, because I think Ark Academy is a very safe school, and I think I am
very lucky that I joined it.”

CIVITAS IN ACTI O N
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Evaluation and reflections
Overall, I believe we have created a culture of exemplary behaviour. In the vast majority of cases,
our students are extremely courteous and polite and they embody civitas. However, we are
not complacent and there is always room for improvement. We are still giving more thought to
developing our rewards, and our behaviour systems can be strengthened. In our second year we
have implemented prize draws every half term for
l
l

100% attendance
No detentions

We are now reviewing our responses for those students who are repeat offenders. There are a
handful of students who persistently get detentions, despite the range of interventions we have
put in place. Setting a really high bar, and not tolerating any poor behaviour means some can
quickly rack up a high number of detentions. What do you do when a pupil receives 30 detentions
in a term? Clearly just issuing more detentions isn’t the answer. As the saying goes, if you do
what you’ve always done, you’ll get what you’ve always got. We are putting in place stepped
sanctions to help students and parents understand consequences, and hopefully avoid this kind
of repetition, as well as constantly broadening our repertoire of support and therapies.
A great school is one where there is very little variance in the quality of teaching and standards
of behaviour between different classrooms and departments. This is something that Ark Academy
works very hard at. We want every lesson to be one worth behaving for, and we accept that every
teacher is always learning and improving to help make this the case. This process is facilitated by
the ongoing programme of lesson observation and self-reflection detailed elsewhere in this book.
This way excellence is always sought through a process of collaborative learning.
In terms of the students’ embodiment of civitas, one can never be too explicit about expectations
and values. We continue to speak through assemblies and restate our expectations. However, if
we are going to maintain the very high standards of behaviour we have set, it will always require a
huge amount of hard work. We will also have to develop our staff training, and ensure that we are
planning for the future and growing Heads of Year. We are in the process of writing a form tutor
hand book – systematising our current practice and making it easier to share with new staff.
As the academy grows we are growing our own pastoral teams, to ensure students continue to

work hard and be nice.
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ENRICHMENT
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